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RETEZKRFHESHEEMR, BELETEEMREGIR RN, aiF:
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1 BRZITE R HENERX

- 3 RaT HEREIEERTE.

- RSB AR WFH-Teach &1, RUHETEXAIEHEEET.

2. WEREFHLHERE

- HEE) AR R EETE.

- F9ER OSTE #EHETIFL, BAHERE.

3. RaT & EE|ERRL

- HEE) RaT ENEIEF/IETEAESL, #E) RaT SRZELEIRRH EAME. .

- BETHBEZETERN, E—LRAEERZR.

4. EEIEIFTEEERR
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- HEANEHE, ARERINIHEIRR.

- BYZTUERE, HEERFELERIGE.

5. BHESAAIEE

- REHEREERERE.

- ¥EE) Residents as Leaders 518, IEEEBGEEGRINAL.

6. ZTURRETERRET

- BERBSEHUEMRERY TR EEMEE.

- RHBEZ GRS B EHRHENE, (BEARRRNER.
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(4)
©)

Tangible improvements as a result of the training
such as reduced number of accidents

f

: m / Learning Knowledge and skills acquisition

. Attitude of trainees
Level 1 Reaction toward the training

Changes in the job behaviour of trainees
after training

2. Kirkpatrick pyradmid Model

e

RTESE(Reaction)[EIR: FEEBEIGREENZELUNREE,

AR BE (Learning)EX : BB ENSER, KHERBMIINSREEERZ

(OSTE:Objective Structured Teaching Examination) . ¥t EERI & R E T 1t

(RATA:Residents as Teachers Assessment) B2 & PR 88 71 & B & (CCC:Clinical

Competency Committee)zF{d7,

1T (BehavionJEIX : {ER EBETFIRRIRRBEREERAVRIE, RIIE TP

RIEBARIFERER, FEZE Rl (Post-Graduate Year-PGY M{F 2N A BV ER(T

{EBEERMEL R,

PRERAE(Results)[EIR: $ITETER, BIRMBEERIRMRIFE,

(1) EERARRFBLE: BHRRAWSE R EEEMNEENEER,

Q) EHEEEHH: SEHNUBNREEESEE, REE RaT FEE,
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) ENREBEFLE: ISRt SFnEE%k SHEERSE, RERAINAR

S,
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ERERRIEERHBREA.

IBZERERTERIARICER, LA B URA R E RaT stEEEELRRVEE R ERRAA:

6.2.1 FLEIRPHRERIEXE AR

RIAGIHER RaT FRENE, FRETERSZERI5HSEE, Hlan:

o BRPRHEIES|EH%I5 (Facilitating Clinical Reasoning)
o REHBEEEENIS (Breaking Bad News)

o ZEEGIEHEE (Interprofessional Education Facilitation)

Els, AIRERGELBREE PGY, EiRBRINEERAMEEREAR (AN-EEAD. 2

NS, HEFESIIERRIARZIZE (Interprofessional Clinical Teaching, IPCT), FZ¥EEEE

LR,

6.2.2 EBIZ4MEEE R EFLRR

ASEENT(EB R EE N 2 HERIB M), RBINT:
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o FREMIREEIHEBRRKTUMLTE (Teaching Self-Evaluation

Questionnaire)
o EEEAETRR (A1 OSCE &, ERRIEEEIZERR)
- EHEITHSETREREEMNDR, BRBEBEITEANEER
EHRRIERMERDT, HERRHERE B 2HE, WEARIGRRE

BEGRECE IR,

6.2.3 saftLiAFTRE S EREIIIEEN

RIAGRGIEEE RaT REEEFNR, BERBEHA/INERHE B IEE

FJ (40 {Medical Education), {Academic Medicine}),

IFEE 2 LA E =% (U0 AMEE, Ottawa Conference), HEE{THAFEEZRED
KERRM, WEBMRAREY, 285 ERBPRRIEER (Best Practices), 1FHEEBLAMB(E

BrESRME R | HRERES,

IEoh, TSR REEPREE 2 BHE (30 WFME, ACGME-1) B/ &{FR8R, HED

AR B AR

6.2.4 IEENHIEICENREE TS

SRR E R B EERMZ R Be IBRE & &t (Certification of Teaching Competency for
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Residents, CTCR), 85
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FL=A=0"
KRR R ERANE B BE B RRIREIER.
m ERETAENES (WNERIB. RENEEHE), BRI EREEMIRNRREE Z BEAR

2Rk, BUZEEHNSENMN, HEEHHNSEEHEX. .

frams, AEERECHEBRRI ISR NEREI, R

LUREAIEAE. BEAERER. S RIIBHIET. BB R EEtasER

FTELR, HEHEEESHEREIRNIIKEGER SoEERBERHNEERINE

BERBAZHNE.
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